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WhoWho’’s Here?s Here?

Faculty DevelopersFaculty Developers
Instructional DesignersInstructional Designers
FacultyFaculty
AdministratorsAdministrators
Teaching or designing online courses?Teaching or designing online courses?
No experience with online?No experience with online?



AssumptionsAssumptions

Course design is separate from instructionCourse design is separate from instruction
Online environment is different/similar to Online environment is different/similar to 
F2F in distinct waysF2F in distinct ways
Rubrics are a useful/valuable toolRubrics are a useful/valuable tool



What is a rubric?What is a rubric?

Scoring toolScoring tool
Criteria and standardsCriteria and standards
Scope of performanceScope of performance



How Are They Used?How Are They Used?

Assess performanceAssess performance
Learning toolLearning tool
Design tool?Design tool?
Online have begun this processOnline have begun this process



Why are we using a Rubric?Why are we using a Rubric?

Online RNOnline RN--BSNBSN
Previous attempts disastrousPrevious attempts disastrous
Want courses to be of the best possible Want courses to be of the best possible 
quality at the starting linequality at the starting line
As a guide in the course design processAs a guide in the course design process
Engage faculty in the course design, peer Engage faculty in the course design, peer 
review, and redesign process (willingly)review, and redesign process (willingly)



4 Rubrics Considered4 Rubrics Considered

Quality Matters  Quality Matters  –– Originated with Originated with 
Maryland Online, FIPSE Grant projectMaryland Online, FIPSE Grant project
ROI ROI -- Rubric for Online Instruction Rubric for Online Instruction -- a a 
result of a quality project at Chico State result of a quality project at Chico State 
California University. California University. 
Blackboard Blackboard -- Greenhouse AwardGreenhouse Award
ION ION -- Illinois Online Network Illinois Online Network -- QOCI QOCI 
(Quality Online Course Initiative) Rubric & (Quality Online Course Initiative) Rubric & 
Checklist Checklist 



Quality MattersQuality Matters

1.1. Course Overview and IntroductionCourse Overview and Introduction
2.2. Learning ObjectivesLearning Objectives
3.3. Assessment & MeasurementAssessment & Measurement
4.4. Resources and MaterialsResources and Materials
5.5. Learning ActivitiesLearning Activities
6.6. Course TechnologyCourse Technology
7.7. Learner SupportLearner Support
8.8. AccessibilityAccessibility



Quality MattersQuality Matters

1.1. Course Overview and IntroductionCourse Overview and Introduction
2.2. Learning ObjectivesLearning Objectives
3.3. Assessment & MeasurementAssessment & Measurement
4.4. Resources and MaterialsResources and Materials
5.5. Learning ActivitiesLearning Activities
6.6. Course TechnologyCourse Technology
7.7. Learner SupportLearner Support
8.8. AccessibilityAccessibility



QM RubricQM Rubric

Annotated with examplesAnnotated with examples
Criteria met at the 85% levelCriteria met at the 85% level
Peer reviewed Peer reviewed –– composite ratingcomposite rating
Total of 68 points or more AND all 3 pt. Total of 68 points or more AND all 3 pt. 
essential standards are metessential standards are met



Our Experience (so far)Our Experience (so far)

Grateful for a guide to designGrateful for a guide to design
II’’ve never worked so hard at learning ve never worked so hard at learning 
objectivesobjectives
II’’m starting to see how I can redesign my m starting to see how I can redesign my 
course to be better, online and in classcourse to be better, online and in class
I feel better about the peer review process I feel better about the peer review process 
using this rubricusing this rubric



Questions for DiscussionQuestions for Discussion

What are the benefits of using a rubric?What are the benefits of using a rubric?
What are the drawbacks?What are the drawbacks?
What are the connections for faculty What are the connections for faculty 
developers?developers?



ResourcesResources
www.qualitymatters.orgwww.qualitymatters.org
http://www.ion.illinois.edu/initiatives/qoci/rubric.asphttp://www.ion.illinois.edu/initiatives/qoci/rubric.asp
http://communities.blackboard.com/webapps/portal/framhttp://communities.blackboard.com/webapps/portal/fram 
eset.jsp?tab_id=_130_1eset.jsp?tab_id=_130_1
http://www.csuchico.edu/celt/roi/http://www.csuchico.edu/celt/roi/

This presentation can be found at www.elicbrown.comThis presentation can be found at www.elicbrown.com

http://www.qualitymatters.org/
http://www.ion.illinois.edu/initiatives/qoci/rubric.asp
http://communities.blackboard.com/webapps/portal/frameset.jsp?tab_id=_130_1
http://communities.blackboard.com/webapps/portal/frameset.jsp?tab_id=_130_1
http://www.csuchico.edu/celt/roi/
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Blackboard’s Greenhouse Exemplary Course Program 
2008 Submission Instructions and Form 


Deadline:  January 22, 2008 
 
Thank you for your interest in the Greenhouse Exemplary Course Program (ECP). Complete 
instructions for the process and the submission form itself are provided below in six sections. 
We look forward to reviewing your submissions!   
 
 


Submission Process Overview 
 
Submission of a course for consideration in the Greenhouse Exemplary Course Program 
consists of the following: 
 
1. Evaluating your course using the Exemplary Course rubric in the submission form, below. 
2. Gathering and submitting the appropriate evidence to support your submission, including 


identifying areas of your course that you wish to highlight and describing how your course 
meets the criteria.  


3. Creating a back-up of your course and restoring it for access by the evaluation team. 
4. Completing and submitting the Submission Form. Your evidence is documented throughout 


the form, supported with visual evidence located within the course.   
5. Attaching ancillary materials, such as CDs or other supplementary materials not available 


within the course.  
 
 


Submission Guidelines 
 
Members of the Blackboard user community are welcome to submit courses for this year's 
Greenhouse ECP.  Courses being submitted must be in one of the following Blackboard 
Learning Systems™: Blackboard Learning System™ – Enterprise License, Blackboard Learning 
System™ – Vista Enterprise License1, Blackboard Learning System™ – CE Enterprise 
License2, Blackboard Learning System™ – Basic License, or Blackboard Learning System™ – 
CE Basic License3. 
 
Courses submitted must contain evidence of interaction among students, materials, and 
instructor(s). For this reason, submitted courses must be an archive of a grading period (e.g., a 
semester or marking period) offered and completed prior to the ECP deadline.  While we prefer 
to evaluate completed courses in their entirety, we are essentially looking to evaluate a 
representative example of a full curricular body of material.  Please do not provide us access 
to courses in which students are currently enrolled.  
 
Please note: If there is no discussion/chat/email activity within the course, it will not be 
considered for review.  To protect student information, you may copy several examples (at least 
six) of student interaction, obfuscate student identity, and re-post as course content with a 
heading “ECP Interaction Examples”. 
 
You may need to work with your System Administrator in order to create an archive of your 
course. Please contact us if you have difficulty doing so. 
 


                                                 
1 Formerly WebCT Vista Enterprise License 
2 Formerly WebCT Campus Edition – Institution License 
3 Formerly  WebCT Campus Edition Focus License 
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The reviewers will need designer or course builder access to the archived course instance until 
at least July 31, 2008.   
 
If student privacy is an issue, please contact us at ecp@blackboard.com to discuss possible 
alternatives. 
 
In that courses are evaluated on multiple criteria, courses using Blackboard Course Cartridges, 
e-packs or other commercial content are eligible for review. Courses must be submitted by a 
faculty or staff member of the submitting institution rather than directly from a publisher. 
 


Exemplary Course Program Winners 
For courses rated as Exemplary, each team will have the choice of either receiving free airfare, 
hotel and BbWorld conference pass for a member of the winning team or receiving up to four 
free conference passes. For Best Practice winners (courses that did not receive an overall 
exemplary rating, but that demonstrate some best practice for teaching and learning), each 
team will receive one free BbWorld conference pass. 
 
All submitters will receive detailed feedback on the design, interaction and collaboration, 
assessment, and learner support of their courses. 
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Submission Form Instructions 
 
The Submission Form is an interactive document that encapsulates the Exemplary Course 
Rubric. This form allows you to evaluate your course using the Greenhouse Exemplary Course 
Program Criteria and to provide explanations in support of your selections. Each of the form 
fields is active; you may either type text, select an appropriate radio button, or choose a 
response from the drop down list. The reviewers will be filling out a similar form, using the 
evidence you provide as a guide.  
 
The Submission Form consists of 6 sections: 


• Section 1 – Information about You and Your Course 
• Section 2 – Course Design 
• Section 3 – Interaction and Collaboration 
• Section 4 – Assessment 
• Section 5 – Learner Support 
• Section 6 – Course Access and Permission Information 


 
For sections 2-6, criterion statements, a field for anecdotal supporting information, and an area 
for visual evidence are provided. For each Criterion Statement, select from the drop down list 
the choice that best describes how the statement does or does not apply to your course.  
 
In the Anecdotal Evidence field, please provide a clear, succinct explanation of how you think 
your course meets the criteria in each section. Your explanations are very important to the 
course evaluators, as they will be visiting your course to examine the information you have 
provided.  
 
You are required to submit up to five pieces of Visual Evidence in support of each of the five 
rubric categories (Course Design, Interaction and Collaboration, Assessment, and Learner 
Support) by pointing exactly to a page or element within the course.  Include a statement 
outlining how each visual supports the category.  
 
 


Submission Instructions 
 
Please fill out the form completely. When you have completed the Submission Form, save it 
using the faculty member’s last name followed by the short name of the course as the name of 
the file. (For example, Caines_Com2230.) 


 
The completed form should be uploaded through the Greenhouse ECP website 
(www.blackboard.com/greenhouse) no later than January 21, 2008.  
 
All supplementary materials should be converted to electronic form (e.g., PDF) and attached 
through the submission web page.  We will not accept hard copies of supplementary material: 
 
We will acknowledge your submission within three business days. If you have any questions 
about the submission process, please e-mail ECP@blackboard.com. 
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Blackboard Exemplary Course Program 
Submission Form 


Deadline:  January 21, 2008 
 
 


Section 1:  Information about You and Your Course 
 


Submission Information 
Instructor Name       
Title/Rank       
Institution        
Department         
Email address       
Office telephone       
Name of person submitting this submission (if different 
from above)  


      


Were you encouraged to submit this course by a 
Blackboard/WebCT Institute representative?  If “Yes,” 
please provide the following information 


---- 


      Blackboard/WebCT Institute Name:        
Name of person who encouraged you to submit the 
course 


      


 
Course Information 


Course Title       
Course Number       
Language of Instruction        
Number of semester/quarter hour credits      
Blackboard Learning System License   Blackboard LS Enterprise     


 Blackboard (WebCT) Vista            
 Blackboard (WebCT) CE Enterprise  
 Blackboard LS Basic 
 Blackboard (WebCT) CE Basic           
 I don’t know what license we are using  


The environment for this course can best 
be described as  blended (a combination of 
face-to-face and online) or totally online (a 
fully online course with no face-to-face 
component) 


 
 


 Blended                         Totally online 


If this is a blended course, please be 
specific about how often face-to-face 
sessions are scheduled (i.e., twice a week, 
once a month, three times per term). 


Enter specifics here 


Student Target level (check all that apply)  K-12  
Undergraduate: 


1st year 2nd year 3rd year 4th year     
 


Diploma/2 year Degree or Similar*  
Certificate Graduate level 
 Professional Development  
 Other       


 
*e.g., Further Education, Vocational Technical Schools, or 
Community Colleges 


Number of terms this course has been 
offered in its present configuration 


1 


Number of students enrolled in the course 1 
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you are submitting for review. 
In order to acknowledge commercially 
produced content, please indicate where in 
the course this content may be found. 


 
Locations where commercially produced content 
may be found 


In order to acknowledge digital content, 
Course Cartridges, e-packs, or publisher-
supported material, please provide the 
name of the publisher and the title of the 
Course Cartridge or e-pack. 


 
Name of Course Cartridge, e-pack or publisher 
course 


Was this course produced with the 
assistance of an instructional designer 
and/or development team? 


 
---- 


The use of technology within an online 
environment should focus on enhancing 
and enabling student learning. A variety of 
tools can be used to achieve course 
objectives. Please select the tools used in 
the course (check all that apply). 


 animations/simulations 
 audio 
 blogs 
 calendar  
 CD-ROM tool 
 Chat 
 discussions  
 Email 
 glossary  
 Gradebook  
 graphics/images 
 home pages 
 image database 
 My Progress 
 quiz tool 
 RSS feeds 
 search  
 self test  
 student presentations  
 survey  
 video 
 whiteboard 
 wikis 
 other tools          
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Section 2:  Course Design 
 
Rubric Descriptions: Please rate your course using the following scale: 
 
Exemplary: a model of best practice as related to this criterion 
Accomplished: excellent implementation; comparable to other examples 
Promising: good implementation; however, somewhat lacking in depth or detail 
Incomplete: partial implementation of this criterion; additional work needed; good start 
Not evident: unable to locate examples specific to this criterion  
Not appropriate: this criterion has little or no relevance for this course 
 
Course Design addresses elements of instructional design in an online course. For the purpose of this 
program, course design includes such elements as the structure of the course, learning objectives, and 
instructional strategies. In a well designed course: 
 
goals are clearly explained to students. ---- 
objectives reflect desired learning outcomes ---- 
objectives are written at the appropriate level ---- 
objectives/learning outcomes are clearly stated  
  as part of the syllabus. 
  as part of each learning module. 


 
---- 


the use of third party tools is relevant to learning outcomes ---- 
content is presented in manageable segments. ---- 
content is easily navigated. ---- 
content is made available via a variety of appropriate mechanisms ---- 
             Please check all mechanisms that apply  
   content modules. 
  folders/subfolders 
  single pages. 
  links to external sources. 
  print/hard copy documents. 
  RSS feeds. 
  other       


 
 
 


appropriate tools are used to enhance content ---- 
               Please check all tools that apply 
  goals  quiz 
  discussion  self test 
  glossary/dictionary  audio 
  notes  video 
  chat  drop box 
  messaging  The Electric Blackboard® 
  links  other 
 


 
 


use of visual and auditory tools encourages student engagement. ---- 
accessibility issues are addressed. 
 
Provide at least three examples of how your course meets Web 
accessibility standards.  
 
Enter your explanation here. 


---- 


supplementary resources are made available as part of the course 
content. 


---- 


students are given an opportunity to provide feedback about this course. ---- 
students are provided opportunities for individualized/differentiated 
instruction (groupings, adaptive/selective release, etc…) 


---- 


course design encourages critical reflection and analysis of content. ---- 
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If this is a blended learning environment, describe the purpose served by 
the online components of the course and how they relate to the other 
components of the course. The reviewers need to know how and why the 
online component is used. Why was an online component included for this 
course? What, exactly, are students expected to do in the online 
environment? 
Enter your explanation here. 
 


 


 
Anecdotal Evidence - Please tell us how the instructional strategies employed in this course cause 
students to be engaged with course content (up to 300 words): 
      
 
Visual Evidence - Please provide up to five visual evidence pieces that support effective course design 
by pointing to specific pages or activities within the course: 
 
Up to five pages within the course which support effective course design: 
 
Location How this page supports effective course design 
Location #1              
Location #2              
Location #3              
Location #4              
Location #5              
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Section 3:  Interaction & Collaboration 
 
Rubric Descriptions: Please rate your course using the following scale: 
 
Exemplary: a model of best practice as related to this criterion 
Accomplished: excellent implementation; comparable to other examples 
Promising: good implementation; however, somewhat lacking in depth or detail 
Incomplete: partial implementation of this criterion; additional work needed; good start 
Not evident: unable to locate examples specific to this criterion  
Not appropriate: this criterion has little or no relevance for this course 
 
Interaction and Collaboration can take many forms. The ECP criteria place emphasis on the type and 
amount of interaction and collaboration within an online environment. In exemplary courses, learner-to-
learner, learner-to-content, and learner-to-instructor interaction and collaboration are exemplified through: 
 
clearly stated expectations/protocols defining or explaining required levels 
of student participation. 


---- 


internal communication tools are used by students and the instructor to 
elaborate on course content. 


---- 


a deliberate attempt to create a learning community through  
 the use of asynchronous tools such as discussions and email. ---- 


the use of real-time tools such as chat rooms, whiteboards, 
videoconferencing, etc. 


---- 


frequent instances where the instructor takes an active role in 
moderating discussions, providing feedback, and participating in 
other interactive components. 


 
---- 


opportunities for students to interact with the instructor to 
communicate about course content. 


---- 


opportunities for students to interact with each other to 
communicate about course content. 


---- 


the use of such strategies as group projects, teamwork, exchange 
of electronic documents or other collaborative activities. 


---- 


Student-initiated interactions that are encouraged and facilitated ---- 
communication protocols  


provided to or collaboratively developed with students ---- 
that explain good or acceptable responses ---- 
that refer to or explain Netiquette expectations ---- 


clearly defined statements informing students what to expect in terms of 
instructor role and response time. 


---- 


  
Please select the Communication/Collaboration tools used in the course.   


 discussion board  whiteboard  
 chat rooms  email  
 student presentations  student home pages  
 blogs      wikis    
 other           


  
If this is a blended learning environment, explain the nature and purpose of 
the collaborative tools used in the course. If students are expected to 
interact with each other or collaborate in groups, include examples of the 
assignments that cause them to do so. Also ensure that a sufficient number 
of discussion threads/postings are included with your nomination. You may 
compile (WCT) or collect (Bb) to download discussion threads and then edit 
the file to change student names. Provide examples or discussion protocols 
if they are used. If online interaction/collaboration is not an important 
element of this blended learning course, please indicate why and explain 
how it occurs face-to-face. 
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Enter your explanation here. 
 
Anecdotal Evidence – Please tell us how the interaction strategies employed in this course enhance 
student learning (up to 300 words): 
      
 
Visual Evidence - Please provide up to five visual evidence pieces that support effective interaction and 
collaboration design by pointing to specific pages or activities within the course: 
 
Up to five pages within the course which support the effective interaction and collaboration 
design: 
 
Location How this page supports effective interaction and 


collaboration design 
Location #1              
Location #2              
Location #3              
Location #4              
Location #5              


 
  


 
Section 4:  Assessment 


 
Rubric Descriptions: Please rate your course using the following scale: 
 
Exemplary: a model of best practice as related to this criterion 
Accomplished: excellent implementation; comparable to other examples 
Promising: good implementation; however, somewhat lacking in depth or detail 
Incomplete: partial implementation of this criterion; additional work needed; good start 
Not evident: unable to locate examples specific to this criterion  
Not appropriate: this criterion has little or no relevance for this course 


 
Assessment focuses on the evaluation of student work toward the achievement of learning outcomes. 
This section addresses the quality and type of student assessments within the course, placing particular 
emphasis on: 
 
the alignment of assignments and other assessments with stated 
objectives/learning outcomes. 


---- 


assignments that assess performance in authentic contexts ---- 
assignments that encourage students to employ critical thinking strategies. ---- 
clearly communicated assignments that include expectations and 
deliverables 


---- 


 rubrics/performance criteria are made available to students.  
assignments that provide students with ample opportunities to practice and 
apply concepts and skills. 


---- 


assignments and projects that require students to make appropriate and 
effective use of external resources, including print, library, Web-based, and 
other electronic resources. 


---- 


scaffolding activities that promote higher cognitive development. ---- 
clearly stating how the Web may be used in completing assignments. ---- 
  directing students to specific Web sites to use or avoid and/or  
  providing hints for searching the Web. 


 


   evaluating and validating Web-based information in completing  
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 assignments. 
using assessment or other course information to monitor and respond to 
student progress 


---- 


utilizing built-in quiz features where appropriate. ---- 
proctored examinations or other assessments. ---- 
providing students with ample opportunities for self-assessment. ---- 
the inclusion of constructive feedback on all assessments  
  
Please select the assessment strategies used in the course (check all that 
apply) 
 


  exams 
  papers 
  blogs 
  e-journals 
  portfolios 
  self-tests 
  teamwork 
  peer evaluation 
  concept maps 
  games 
  other       


 


 


 
If this is a blended learning environment, provide an explanation of the 
assessment strategies employed for the course and the role that 
assessment plays in the design.  Highlight ways you take advantage of the 
strengths of online assessment to complement other types of assessment 
used in the course. 
Enter your explanation here. 


 


 
 
Anecdotal Evidence – Please tell us why the assessment strategies used in this course were selected 
and how they measure student attainment of learning objectives. Please tell us how your course meets 
these criteria (up to 300 words): 
      
 
Visual Evidence - Please provide up to five visual evidence pieces that support effective assessment by 
pointing to specific pages or activities within the course: 
 
Up to five pages within the course which support effective assessment: 
 
Location How this page supports effective assessment 
Location #1              
Location #2              
Location #3              
Location #4              
Location #5              
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Section 5:  Learner Support 
 
Rubric Descriptions: Please rate your course using the following scale: 
 
Exemplary: a model of best practice as related to this criterion 
Accomplished: excellent implementation; comparable to other examples 
Promising: good implementation; however, somewhat lacking in depth or detail 
Incomplete: partial implementation of this criterion; additional work needed; good start 
Not evident: unable to locate examples specific to this criterion  
Not appropriate: this criterion has little or no relevance for this course 
 
Learner Support is concerned with the resources made available to students as a part of an online 
course. Such resources may be accessible within or external to the course environment. Specifically, 
learner support provides that a variety of student services is made available, including, but not limited to: 
 
links within the course to  


 tutorials covering such topics as the use of email, the Internet, 
html, browser settings, and other required applications such as 
PowerPoint. 


---- 


 help desk personnel. ---- 
 online library resources and other content repositories ---- 
 tools required for viewing course content (RealPlayer, Acrobat 


Reader and other plug-ins), including instructions on how to use 
such tools. 


---- 


access to learner support materials, available from:  
 within the course site. ---- 
 links to an institutional portal. ---- 
 other       ---- 


learner orientation that is provided  
 online. ---- 
 face-to-face ---- 


assignments/activities requiring the use of technology clearly explain how 
technology is to be used by students 


---- 
 


appropriate instructor (and instructional support staff if applicable) contact 
information  


---- 


student connectivity issues are considered 
  content is available in a variety of formats (i.e., HTML, “.pdf,” 


“.doc” files). 
  media files are available in a variety of formats (i.e., video/audio 


transcripts are made available) 
  content/media are available on CD-ROM. 


---- 


  
  
If this is a blended learning environment, please explain how additional 
learner support information is provided to students (e.g., handouts, face-to-
face tutorials, etc.) to help them succeed in the online components of the 
course. 
 
Enter your explanation here. 
 


 


 
Anecdotal Evidence - Please tell us how your course or your institution further support learners 
participating in online courses (up to 300 words): 
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Visual Evidence - Please provide up to five visual evidence pieces that support effective learner support 
by pointing to specific pages or activities within the course: 
 
Up to five pages within the course which support effective learner support: 
 
Location How this page supports effective learner support 
Location #1              
Location #2              
Location #3              
Location #4              
Location #5              
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Section 6:  Course Access and Permission Information 
 


Course Access 
 
For courses in the Blackboard Learning System™ – Vista Enterprise License, Blackboard 
Learning System™ – CE Enterprise License, or Blackboard Learning System™ – CE Basic 
License: 
 
The course to be reviewed must be an archived copy of a previously offered course.   
In order to provide access, please do the following: 


1. Make a back up of the course prior to resetting the course. 
2. Restore the course to another server or, if on the same server, under a different instance. 
3. Create a new user with designer access on the server, and provide us with the associated 


User ID and password (ID and password are case sensitive) and URL for the system (below).  
4. Add the new designer to the course. 
5. Note: It is very important that the course(s) you are submitting has been added to the 


WebCT ID, thereby providing direct access through the MyWebCT page.  
 
For courses in Blackboard Learning System™ – Enterprise License or Blackboard Learning 
System™ – Basic License: 
 


1. Create a new user on the server. 
2. Add the user to the course as a Course Builder.  
3. Provide us with the Username and password for the new user and URL for the system 


(below).  
 
For all courses:  
 


1. If student privacy is an issue, feel free to contact us at ecp@blackboard.com to discuss 
possible alternatives. 


 
2. The reviewers will require access for at least a six-month period following the submission of 


this form. The password below must be valid until at least July 31, 2008; we reserve the right 
to disqualify your course if your username and password are not valid until July 31, 2008. 


 
3. Please add any specific instructions related to account access. 


 
Designer/Course Builder Access: 
 URL:       
 Username:       
 Password:       
 special instructions:       
 
If your course is selected, your course will be showcased within Blackboard.com and Blackboard 
Connections. Blackboard staff will work with you to address student privacy and intellectual property 
concerns. 
 


File Saving Instructions 
 


Save the Submission Form document using the following naming convention: 
• Faculty member’s last name 
• Short name of the course and course number (Example: Caines_Com2230) 


Upload the completed submission form at www.blackboard.com/greenhouse 
 


Permissions 
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By submitting this course for consideration and providing access, you grant the right for the evaluators 
and members of the review team to enter your course for review purposes. Should your course be 
chosen as a Blackboard Exemplary Course, you also grant non-exclusive rights to the Program 
evaluators and Blackboard Inc. to use the materials submitted in professional and trade publications and 
conference presentations related to Blackboard’s Greenhouse Exemplary Course Program. This includes 
permission to move the course to a Blackboard server and provide guest access to the course on 
Blackboard.com.  The evaluators and Blackboard Inc agree to attribute the materials to their source 
(person or institution). 
 
In honor of granting our collegial access to your course and in recognition of applicable copyright laws, 
the evaluators hereby attest that review access to the submitted course will be only for the purposes of 
this Program. Any files downloaded or printed will be used solely for review purposes and will not be 
further copied, distributed, or used in any course development without express written permission. 
 
If you have any questions about the submission process, please email ECP@blackboard.com. 
 


Thank you for participating in the Greenhouse Exemplary Course Program. 
 


Permission to reprint this form is granted to educational institutions and academic researchers provided 
that the criteria are reprinted in their entirety and without modification. Non-academic use requires 


permission of the copyright holders. 
 


©2007 Greenhouse Exemplary Course Directors 
Blackboard™, Blackboard Academic Suite™, Blackboard Learning System™, Blackboard Learning System™- CE License and 


Blackboard Learning System™- Vista License are trademarks of Blackboard Inc. 
 








 


Underlying Principles of Quality Matters 


 
 


The QM toolset and process are: 
 


• Based in national standards of best practice, the research literature 
and instructional design principles 


• Designed to promote student learning  
• Integral to continuous quality improvement  
• Part of a faculty-driven, collegial peer review process 


 


 


 


 


To meet QM expectations, a course does not have to be “perfect” but 
must be better than just “good enough.”  Reviewers decide whether a 
review standard is met at about an 85% level or better.  


The QM process is designed to ensure that all reviewed courses will 
eventually meet expectations. Typically 50% of courses do not meet QM 
expectations upon initial review.  The QM process requires that the 
course instructor is provided with Instructional Design support if needed 
to implement recommendations.  


QM is a collegial review process, not an evaluation process. 
 
The course faculty developer or instructor is considered a part of the 
review team. The review team is required to meet with the faculty 
member prior to the review to discuss overview of the course, Instructor 
Worksheet, and institutional mandates and constraints. Teams are 
encouraged to also meet with the course faculty prior to the submission 
of the final review report to discuss any missing elements and questions 
that arose during the review.  


Institutions best suited to successfully adopting the QM process are 
ones that: 


 
• Strive to improve student learning outcomes and retention 
• Commit to a systematic and comprehensive continuous quality 


assurance process that includes faculty training, course 
development, course revision, and accreditation 


• Meet current national standards and incorporate new technologies 
and research findings 


• Engage in benchmarking activities with peer institutions 
• Promote ongoing faculty professional development 
• Encourage flexibility, creativity, and divergent thinking  
• Efficiently use institutional resources 
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I. Instructional Design 
Instructional design refers to the analysis of learning needs and the systemic approach to 
developing an online course in a manner that facilitates the transfer of knowledge and skills to the 
learner through the use of a variety of instructional methods, which cater to multiple learning 
styles, strategies, and preferences. 


A. STRUCTURE 


1.  Sequence Content is sequenced and structured in a manner that enables learners to achieve the 
stated goals. 


 


2.  Chunking Information is "chunked" or grouped to help students learn the content. 
 


3.  Purpose Purpose of learning activities is clearly presented. 
 


B. LEARNING GOALS/ OBJECTIVES/OUTCOMES 


1.  Course Goals 
& Objectives 


Course Goals and Objectives/Outcomes are present and explicitly stated to the 
learner. 


 


2.  Module 
Objectives 


Module Objectives / Outcomes are clearly presented to the learner and are aligned 
with the larger course objectives.   


 


C. COURSE INFORMATION 


1. Description A course description is provided. 
 


2.  Instructor 
Information 


Instructor information is available to student with contact, biographical, availability 
information, and picture. 


 


3.  Instructional 
Materials 


Students are provided with a list of supplies such as textbooks and other instructional 
materials needed for the course. 


 


4.  Credit Hours Course provides information regarding number of Credit Hours earned for succesful 
completion. 


 


5.  Content A clear concise list of modules and activities that will be completed within each of the 
course modules/chapters/topics is provided. 


 


6.  Grading Policy Grading policy is provided including grading scale and weights. 
 


7.  Calendar Calendar of due dates and other events is provided. 
 


8.  Technical       
Competencies 


A list of technical competencies necessary for course completion is provided. 
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9. Technical       
Requirements 


A list of technical requirements such as connection speed, hardware, and software is 
provided. 


 


D. INSTRUCTIONAL STRATEGIES 


1. Multimodal 
Instruction 


A variety of instructional delivery methods, accommodating multiple learning styles are 
available throughout the course. 


 


2.  Knowledge 
Demonstration 


A variety of ways for learners to demonstrate knowledge is provided. 
 


3.  Presentation The selected tool for each activity is appropriate for effective delivery of the content. 
 


E. ACADEMIC INTEGRITY 


1. Course 
Development 


Course abides by copyright and fair use laws. 
 


2.  Code of 
Conduct 


A Code of Conduct including netiquette standards and academic integrity expectations 
is provided. 


 


F. USE OF MULTIMEDIA 


1. Audio Audio files have a specific purpose that does not distract from course goals and 
objectives. 


 


2.  Video Video files have a specific purpose that does not distract from course goals and 
objectives. 
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II. Communication, Interaction, & Collaboration 
Communication, Interaction, and Collaboration addresses how the course design, assignments, 
and technology effectively encourage exchanges amongst the instructor, students, and content. 
 


A. ACTIVITIES AND OPPORTUNITIES 


1.  Student-
Student 


Learning activities and other opportunities are developed to foster Student-Student 
communication and/or collaboration. 


 


2.  Student-
Instructor 


Learning activities and other opportunities are developed to foster Student-Instructor 
communication and/or collaboration. 


 


3.  Student-
Content 


Learning activities and other opportunities are developed to foster Student-Content 
interaction. 


 
B. ORGANIZATION AND MANAGEMENT 


1.  Types Course offers separate forums for Community, Course Questions, and Content. 
 


2.  Organization Discussions are organized in clearly defined forums and/or threads. 
 


3.  Access Access is available to individuals and groups based upon discussion’s purpose such as 
private conversations between student and instructor, group work, and class 
interactions. 


 


4.  Role The instructor’s role in discussion activities is clearly defined. 
 


C. GROUP WORK 


1.  Task A statement of the groups overall task is provided with clear and concise outcomes that 
are appropriate, reasonable, and achievable. 


 


2.  Formation Rules for forming groups and assigning roles within each are clearly stated. 
 


3.  Management Benchmarks and expectations of group participation are clearly stated. 
 


4.  Delivery A statement of how, when, and where the final product will be delivered is provided. 
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III. Student Evaluation and Assessment 
Student Evaluation and Assessment refers to the process your institution uses to determine 
student achievement and quality of work including the assigning of grades. 


A. GOALS AND OBJECTIVES 


1.  Aligned Assessment and evaluation are aligned with learning objectives. 
 


2.  Communicated Assessment and evaluation goals are clearly communicated. 
 


B. STRATEGIES 


1.  Method Assessments and evaluations use multiple methods, such as quizzes, tests, 
discussion, essay, projects, and surveys. 


 


2.  Frequency Assessments and evaluations are conducted on an ongoing basis throughout the 
course. 


 


3.  Tools Assessment and evaluation tools are appropriate for measuring stated outcomes. 
 


4.  Readiness A tool/reporting mechanism is provided to help determine student’s readiness for 
course. 


 


5.  Academic 
Integrity 


Assessments and evaluations are designed and administered to uphold academic 
integrity. 


 


C. GRADES 


1.  Rubric Explicit rubric, rationale, and/or characteristics are provided for each graded 
assignment. 


 


2.  FERPA Defined course procedures for reporting grade information complies with FERPA and 
institutional regulations on reporting grade information to students. 


 


3.  Grading Scale A grading scale that defines letter grades and/or weights, if applicable, is provided. 
 


4.  Penalties Penalties assessed to grades, if applicable, are provided. 
 


5.  Participation Student participation is defined and a mechanism for measuring quality and quantity is 
provided. 


 


6.  Extra Credit The opportunity for earning extra credit, if applicable, is provided. 
 


 
 


Copyright© 1998-2006, Illinois Online Network and the Board of Trustees of the University of Illinois  4







D. FEEDBACK 


1.  When A statement explaining when students should receive feedback is provided. 
 


2.  What A statement explaining what type of feedback students will receive is provided. 
 


3.  How A statement explaining how feedback will be given is provided. 
 


E. MANAGEMENT 


1.  Time A statement of the time allocated for each assessment is provided. 
 


2.  Deadline A deadline for each activity is provided. 
 


3.  Availability A date/time when the assessment will be available is provided. 
 


4.  Retake A statement indicating whether or not the assessment can be retaken is provided. 
 


5.  Delivery 
Method 


A description of the assessment delivery method is provided. 
 


6.  Submit Instructions for completion and submission are provided. 
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IV. Learner Support & Resources 
Learner Support and Resources refers to program, academic, and/or technical resources available 
to learners. 


A. INSTITUTIONAL/PROGRAM SUPPORT AND RESOURCES 


1.  Policies Links to institutional/program information and/or policies and procedures are provided. 
 


2.  CMS Support Links to tutorials and other CMS Support sites are provided. 
 


3.  Technical 
Support 


Links, E-mail Addresses, and/or phone numbers to technical support are provided. 
 


4.  ADA Support Statement of ADA Compliance and request for special services is provided. 
 


B. ACADEMIC SUPPORT AND RESOURCES 


1.  Glossary A glossary of terms is available. 
 


2.  Orientation Opportunities for program and course orientation are provided. 
 


3.  Resources A list of academic resources with links to the institution’s library, tutoring center, 
counseling services and other resources is provided. 


 


4.  Gradebook A gradebook is available for checking progress. 
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V. Web Design 
Web design refers to the use of Web pages, graphics, multimedia, and accessibility standards in 
the web pages of a course under the course developer’s control. 


A. LAYOUT/DESIGN 


1.  Scrolling Scrolling is minimized or facilitated with anchors. 
 


2.  Consistency Consistent layout design orients users throughout the site. 
 


3.  Fonts Font type, size, and color are readable and consistent throughout the site. 
 


4.  Pop-up 
Windows 


Use of Pop-up windows (windows with specific information, no scroll bars, and no 
menus) is appropriate. 


 


5.  Frames Windows open in appropriate frames that do not confuse users. The use of additional 
frames, other than those within the CMS is avoided. 


 


B. USE OF MULTIMEDIA 


1.  Technical 
Requirements 


Audio/Video hardware requirements do not extend beyond the basic sound cards, 
speakers, and video players unless appropriately needed to meet course goals and 
objectives. 


 


2.  Audio 
Standards 


Audio files meet minimum standards in the following areas: 
  
- Audio quality is clear. 
 
- Audio file length is adequate to meet the goals of the activity without being too large 


to restrict users’ ability to download the file on computers with lower bandwidths. 
 
- A written transcript is provided with all audio files. 
 
- Audio file length is adequate to meet the goals of the activity without adding 


unnecessary information. 
 


- Audio player required is compatible with multiple operating systems and requires 
only a standard, free plug-in. 
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3.  Video 
Standards 


Video files meet minimum standards in the following areas: 
  
- Video quality is clear. 


- Video file length is adequate to meet the goals of the activity without being too 
large to restrict users’ ability to download the file on computers with lower 
bandwidths. 


- A written transcript is provided with all video files. 


- Video file length is adequate to meet the goals of the activity without adding 
unnecessary information. 


- Video player required is compatible with multiple operating systems and requires 
only a standard, free plug-in. 


 
C. USE OF IMAGES 


1.  Image Quality Images are clear 
 


2.  Image File 
Size 


Image files are optimized for efficient loading. 
 


3.  Animation of 
Images 


Use of animated GIFs is limited to only those that contribute to the learning experience 
– supporting the course content. 


 


D. LINKS/NAVIGATION 


1.  Consistency Navigation aids are located in the same location; Graphics used as links are 
consistent. 


 


2.  Hyperlink 
Identity 


Navigation cues are present, clearly identifiable, offered in text and graphic formats, 
and are obvious links based on visual cues such as color, underlining, and text 
directives (e.g., Start here). 


 
3.  Hyperlink 


Function 
Course has no broken links. 


 


4.  Hyperlink 
Target 


Hyperlinks open in appropriate windows or frames. 
 


E. ACCESSIBILITY 


1.  Section 502(B) Course design indicates a conscious effort to comply with or exceed Level 1 of 
Accessibility standards. 
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VI. Course Evaluation 
Course Evaluation refers to the processes and mechanisms used to elicit feedback from learners 
for the purpose of course improvement. 


A. LAYOUT/DESIGN 


1.  Physical 
Course 


Opportunities for learner feedback throughout the course on issues surrounding the 
course’s physical structure (e.g. spelling mistakes, navigation, dead links, etc.) are 
provided. 


 


2.  Instruction Opportunities for learners to offer feedback to instructor on instructional strategies are 
provided. 


 


3.  Content Opportunities for learners to offer feedback on course content are provided. 
 


 
COMMENTS  
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Rubric for Online Instruction, CSU, Chico, Copyright 2003 Rev.  2/23/04


A. Course contains limited
information for online learner
support and links to campus
resources.


B. Course provides limited
course-specific resources,
limited contact information
for instructor, department
and/or program.


C. Course offers access to a
limited number of resources
supporting course content.


A. Course contains some
information for online learner
support and links to campus
resources.


B. Course provides some
course-specific resources,
some contact information for
instructor, department and
program.


C. Course offers access to
some resources supporting
course content.


A. Course contains extensive
information about being
an online learner and links
to campus resources.


B. Course provides a variety of
course-specific resources,
contact information for
instructor, department and
program.


C. Course offers access to
a wide range of resources
supporting course content.


Learner
Support
& Resources


Baseline Effective ExemplaryCategory 1







Rubric for Online Instruction, CSU, Chico, Copyright 2003 Rev.  2/23/04


Baseline Effective ExemplaryCategory 2


A. Much of the course is under
construction, with some key
components identified such
as the syllabus.


B. Course syllabus is unclear
about what is expected of
students.


C. Aesthetic design does not
present and communicate
course information clearly.


D. Web pages are inconsis-
tent both visually and
functionally.


E. Accessibility issues are not
addressed.


A. Course is organized and
navigable. Students can
understand the key compo-
nents and structure of the
course.


B. Course syllabus identifies
and delineates the role the
online environment will play
in the course.


C. Aesthetic design presents
and communicates course
information clearly.


D. Most web pages are
visually and functionally
consistent.


E. Accessibility issues are
briefly addressed.


A. Course is well-organized
and easy to navigate.
Students can clearly under-
stand all components and
structure of the course.


B. Course syllabus identifies
and clearly delineates the
role the online environment
will play in the total course.


C. Aesthetic design presents
and communicates course
information clearly through-
out the course.


D. All web pages are visually
and functionally consistent
throughout the course.


E. Accessibility issues are
addressed throughout the
course.


Online
Organization &
Design







Rubric for Online Instruction, CSU, Chico, Copyright 2003 Rev.  2/23/04


A. Course offers limited oppor-
tunity for interaction and
communication student to
student, student to instructor
and student to content.


B. Course goals are not
clearly defined and do not
align to learning objectives.


C. Learning objectives are
vague or incomplete and
learning activities are
absent or unclear.


D. Course provides few visual,
textual, kinesthetic and/
or auditory activities to
enhance student learning.


E. Course provides limited
or no activities to help
students develop critical
thinking and/or problem-
solving skills.


A. Course offers some oppor-
tunities for interaction and
communication student to
student, student to instructor
and student to content.


B. Course goals are defined
but may not align to learn-
ing objectives.


C. Learning objectives are
identified and learning
activities are implied.


D. Course provides some
visual, textual, kinesthetic
and/or auditory activities to
enhance student learning.


E. Course provides some
activities to help students
develop critical thinking and/
or problem-solving skills.


A. Course offers ample oppor-
tunities for interaction and
communication student to
student, student to instructor
and student to content.


B. Course goals are clearly
defined and aligned to
learning objectives.


C. Learning objectives are
identified and learning
activities are clearly
integrated.


D. Course provides multiple
visual, textual, kinesthetic
and/or auditory activities to
enhance student learning.


E. Course provides multiple
activities that help students
develop critical thinking and
problem-solving skills.


Instructional
Design &
Delivery


Baseline Effective ExemplaryCategory 3







Rubric for Online Instruction, CSU, Chico, Copyright 2003 Rev.  2/23/04


Baseline Effective ExemplaryCategory 4


A. Course has limited activities
to assess student readiness
for course content and mode
of delivery.


B. Learning objectives, instruc-
tional and assessment
activities are not closely
aligned.


C. Assessment strategies are
used to measure content
knowledge, attitudes and
skills.


D. Opportunities for students
to receive feedback about
their own performance are
infrequent and sporadic.


E. Students’ self-assessments
and/or peer feedback
opportunities are limited or
do not exist.


A. Course has some activities
to assess student readiness
for course content and mode
of delivery.


B. Learning objectives, instruc-
tional and assessment
activities are somewhat
aligned.


C. Ongoing strategies are
used to measure content
knowledge, attitudes and
skills.


D. Opportunities for students
to receive feedback about
their own performance are
provided.


E. Students’ self-assessments
and/or peer feedback
opportunities exist.


A. Course has multiple timely
and appropriate activities to
assess student readiness
for course content and
mode of delivery.


B. Learning objectives, instruc-
tional and assessment
activities are closely
aligned.


C. Ongoing multiple assess-
ment strategies are used
to measure content know-
ledge, attitudes and skills.


D. Regular feedback about
student performance is
provided in a timely manner
throughout the course.


E. Students’ self-assessments
and peer feedback opportu-
nities exist throughout the
course.


Assessment &
Evaluation of
Student Learning







Rubric for Online Instruction, CSU, Chico, Copyright 2003 Rev.  2/23/04


Baseline Effective ExemplaryCategory 5


A. Course uses limited tech-
nology tools to facilitate
communication and learning.


B. New teaching methods are
applied to enhance student
learning.


C. Multimedia elements and/
or learning objects are
limited or non-existent.


D. Course uses Internet ac-
cess and engages students
in the learning process.


A. Course uses some technol-
ogy tools to facilitate com-
munication and learning.


B. New teaching methods
are applied to innovatively
enhance student learning.


C. Multimedia elements and/
or learning objects are
used and are relevant to
student learning.


D. Course optimizes Internet
access and effectively
engages students in the
learning process.


A. Course uses a variety of
technology tools to appropri-
ately facilitate communica-
tion and learning.


B. New teaching methods
are applied and innovatively
enhance student learning,
and interactively engage
students.


C. A variety of multimedia
elements and/or learning
objects are used and are
relevant to student learning
throughout the course.


D. Course optimizes Internet
access and effectively
engages students in the
learning process in a vari-
ety of ways throughout the
course.


Innovative
Teaching with
Technology







Rubric for Online Instruction, CSU, Chico, Copyright 2003 Rev.  2/23/04


a. Instructor offers multiple
opportunities for students to
give feedback on course
content.


b. Instructor offers multiple
opportunities for students to
give feedback on ease of
online technology in course.


c. Instructor uses formal and
informal student feedback in
an ongoing basis to help
plan instruction and assess-
ment of student learning
throughout the semester.


a. Instructor offers some
opportunities for students to
give feedback on course
content.


b. Instructor offers some
opportunities for students to
give feedback on ease of
online technology in course.


c. Instructor requests and uses
student feedback a couple
times during the semester to
help plan instruction and
assessment of student
learning for the rest of the
semester.


a. Instructor  offers limited
opportunity for students to
give feedback to faculty on
course content.


b. Instructor offers limited
opportunity for students to
give feedback on ease of
online technology in course.


c. Instructor uses student
feedback at the end of the
semester to help plan in-
struction and assessment of
student learning for the next
semester.


Faculty Use of
Student Feedback


Category 6 Baseline Effective Exemplary








 
Quality Matters: 


Inter-Institutional Quality Assurance in Online Learning 
 
 


PEER COURSE REVIEW -- RUBRIC  
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The 2003 - 2006 versions of the Quality Matters rubric and materials remain in the public domain and may be 
adapted and modified but the Quality Matters name and logo may not be used without the explicit written 
permission of MarylandOnline.  
 
If you use any of these materials, please cite the source: 


"The Quality Matters™ program is sponsored by MarylandOnline, and was supported in part by the Fund 
for the Improvement of Postsecondary Education (FIPSE), U.S. Department of Education." 


 
For more information, contact: MarylandOnline/Quality Matters; 301-583-5212; info@qualitymatters.org 
 
 
 
Alignment:  Critical course components - Course Objectives (III), Learner Interactions and Activities (V), Resources, 
Materials, and Technology (IV and VI), Assessment and Measurement (III) - work together to ensure that students achieve 
the desired learning outcomes. Specific standards included in Alignment are indicated in the rubric annotations. 
 
 
I.  COURSE OVERVIEW AND INTRODUCTION 


 
General Review Standard: The overall design of the course, navigational information, as well as course, instructor and 


student information are made transparent to the student at the beginning of the course. 
 


Specific Review Standards: Points Annotation: What’s the idea? 
I.1 Navigational instructions 


make the organization of 
the course easy to 
understand.  


3 


Instructions provide a general course overview, guide the new student to explore 
the course website, and indicate what to do first, rather than list detailed 
navigational instructions for the whole course.  
 
Instructors may choose to incorporate some of this information in the course 
syllabus.  If so, students should be directed to the syllabus at the beginning of the 
course.   A useful idea is a “Read Me First” or “Start Here” button or icon on the 
course home page, linking students to start-up information. 
 
Examples:  


• A course “tour” 
• Clear statements about how to get started in the course 
• A “Scavenger hunt” assignment that leads students through an 


exploration of the different areas of the course areas 
 


I.2 A statement introduces 
the student to the course 
and to the structure of the 
student learning. 


3 


The instructor’s statement gives the new student an idea of how the learning 
process is structured including schedule, communications modes, types of 
activities, and assessments. These features are often found in the course syllabus. 


Look for some or all of the following: 
• The course schedule (self-paced, following a set calendar, etc.) 
• Course sequencing, such as a linear or random order 
• Types of activities the student will be required to complete (written 


assignments, online self-tests, participation in the discussion board, group 
work, etc.) 


• Course calendar with assignment and test due dates 
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• Preferred mode of communication with the instructor (email, discussion 
board, etc.) 


• Preferred mode of communication with other students 
• Testing procedures (online, proctored, etc.) 
• Procedure for submission of electronic assignments  


 
I.3 Netiquette expectations 


with regard to 
discussions and email 
communication are 
clearly stated.  2 


Expectations of student conduct online are clearly stated, however brief or 
elaborate they may be. The expectations themselves are not evaluated. 
 
Examples: 


• Rules of conduct for participating in the discussion board  
• Rules of conduct for email content 
• “Speaking style” requirements, (i.e. use of correct English required as 


opposed to net acronyms) 
• Spelling and grammar expectations, if any 


I.4 The self-introduction by 
the instructor is 
appropriate.  


1 


The initial introduction creates a sense of connection between the instructor and 
the students. It should present the instructor as professional as well as 
approachable, and include more than the essentials, such as the instructor’s name, 
title, field of expertise, email address and phone. 
 
The self introduction helps students get to know the instructor.  It could include: 


• Information on teaching philosophy 
• Past experiences with teaching online classes 
• Personal information such as hobbies, etc. 
• A photograph 


 
I.5 Students are requested to 


introduce themselves to 
the class.  


1 


The student introduction helps to create a supportive learning environment and a 
sense of community. Students are asked to introduce themselves and given 
guidance on where and how they should do so.  Student introductions themselves 
are not evaluated. 
 
Instructors may ask students to answer specific questions (such as why they are 
taking the course, what concerns they have, what they expect to learn, etc.) or may 
choose to let the student decide.  Instructors may provide an example of an 
introduction and/or start the process by introducing themselves. 
 


I.6 Minimum technology 
requirements, minimum 
student skills, and, if 
applicable, prerequisite 
knowledge in the 
discipline, are clearly 
stated. 


1 


Explanations of technical requirements and skills, and prerequisite knowledge and 
skills may be found within the course, in documents linked to the course, or in 
supporting material not on the course site.  Look for a link to that content and/or a 
reminder of it for the entering student. 
 
Technology requirements may include information on: 


• Hardware 
• Software and plug-ins 
• ISP requirements 


 
Examples of technology skills may include the capability to: 


• Use email with attachments 
• Save file in commonly used word processing program formats (e.g. MS 


Word) 
• Use MS Excel or other spreadsheet programs 


 
Discipline knowledge prerequisites should include academic course prerequisites. 
 


 
 
II. LEARNING OBJECTIVES (COMPETENCIES)  
 


General Review Standard: Learning objectives are clearly defined and explained. They assist the student to focus 
learning activities.  
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Specific Review Standards: Points Annotation: What’s the idea? 
II.1 The learning objectives 


of the course describe 
outcomes that are 
measurable.  


 
 
 
 


 


3 


Measurable learning objectives ensure instructors precisely describe what 
students are to gain from instruction, and then guide instructors to accurately 
assess student accomplishment.  Objectives should describe student performance 
in specific, observable terms. If this is not possible, (e.g., internal cognition, 
affective changes), check for clear indications that the learning objective is 
meaningfully assessed. 
 
Special situations:  In some cases (check the Instructor Worksheet), objectives for 
the course are institutionally mandated and the individual instructor does not have 
the authority to change them.  For such cases, review Standard II.1 in connection 
with Standard II.5 below. If the specific learning outcomes on the module/unit 
level are measurable but the institutionally mandated learning objectives for the 
course are not, Standard II.1 should be considered as met for scoring purposes.  
Please note in the “comments” box that the institutionally mandated learning 
objectives for the course are not measurable. 
 
Examples of measurable objectives:  


• Select appropriate tax strategies for different financial and personal 
situations 


• Develop a comprehensive, individualized wellness action program 
focused on overcoming a sedentary life-style 


 
Alignment:  This standard is included in Alignment. (Critical course components 
work together to ensure that students achieve the desired learning outcomes.) 
 


II.2 The learning objectives 
address content 
mastery, critical 
thinking skills, and core 
learning skills. 


 
 
 


 


3 


Examine the learning objectives (course and unit level) as a whole for all three 
types of skill. Every single objective may not contain all three components.  
 
Content mastery should be appropriate for the type and level of the course. Ask 
the Subject Matter Expert (SME) for guidance. 
 
Critical thinking skills may include the ability to:  


• Distinguish between fact and opinion 
• Distinguish between primary and secondary sources 
• Identify bias and stereotypes 
• Evaluate information sources for point of view, accuracy, usefulness, 


timeliness, etc. 
• Recognize deceptive arguments 


 
Core learning skills may include: 


• Written and oral communication skills 
• Manipulation and organization of information in various ways or using 


different tools 
• Understanding what one knows and how one knows it, and also 


understanding what one does not know and what one needs to find it out. 
 
Alignment:  This standard is included in Alignment. (Critical course components 
work together to ensure that students achieve the desired learning outcomes.) 
 


II.3 The learning objectives 
of the course are clearly 
stated and 
understandable to the 
student.  


 
 


2 


Students can easily grasp the meaning of the learning objectives.  Use of jargon, 
confusing terms, unnecessarily complex language, and puzzling syntax are 
avoided. 
 
Special situations:  In some cases (check the Instructor Worksheet), objectives for 
the course are institutionally mandated and the individual instructor does not have 
the authority to change them.  For such courses, review Standard II.4 in 
connection with Standard II.5 below. If the specific learning outcomes on the 
module/unit level are clearly stated and understandable to the student but the 
institutionally mandated learning objectives for the course are not, Standard II.4 
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should be considered as met for scoring purposes.  Please note in the “comments” 
box that the institutionally mandated learning objectives for the course are not 
clearly stated and understandable. 
 


II.4  Instructions to students 
on how to meet the 
learning objectives are 
adequate and easy to 
understand. 


 
 


2 
 


Instructions may take various forms (e.g. narratives, bulleted lists, charts) and 
may appear at different levels within the course, such as module-based or weekly 
assignment sheets. Instructions are clear and complete.  
 
Examples:  


• Module-based or weekly assignment pages in narrative, bulleted list, or 
chart form, indicate a list of steps that guide the student to meet learning 
objectives for each week 


• Information indicates which learning activities, resources, assignments, 
and assessments support the learning objectives 


II.5 The learning objectives 
of the course are 
articulated and specified 
on the module/unit 
level.  


2 


Module or unit level objectives may be written by the instructor or come from the 
textbook.  If no module or unit level objectives are found or referenced on the 
website, reviewers should communicate with the instructor to gather more 
information.  
 


 
 
III. ASSESSMENT AND MEASUREMENT 
 
General Review Standard:  Assessment strategies use established ways to measure effective learning, assess student progress 


by reference to stated learning objectives, and are designed as essential to the learning process. 
 


Specific Review Standards: Points Annotation: What’s the idea? 
III.1 The types of 


assessments selected 
measure the stated 
learning objectives and 
are consistent with 
course activities and 
resources. 


 
 
 
 
 


 
3 


Assessments, learning objectives, and learning activities align in a clear and direct 
way.  The assessment formats provide a reasonable way to measure the stated 
learning objectives.  
 
Examples of inconsistency:   


• The objective is to be able to “write a persuasive essay” but the 
assessment is a multiple choice test.   


• The objective is to “demonstrate discipline-specific information literacy” 
and the assessment is a rubric-scored term paper, but students are not 
given any practice with information literacy skills on smaller 
assignments.   


 
Examples of objective/assessment alignment:  


• A problem analysis evaluates critical thinking skills 
• Multiple choice quiz tests vocabulary knowledge 
• A composition assesses writing skills 


 
Some assessments may be geared towards meeting objectives other than those 
stated in the course; for example, a course may have a writing component as part 
of a college-wide “Writing Across the Curriculum” requirement.  In that case 
suggest including appropriate objectives in the course. 
 
(Note: Learning Objectives may be called Learning Outcomes.) 
 
Alignment:  This standard is included in Alignment (Critical course components 
work together to ensure that students achieve the desired learning outcomes.) 
 


III.2  The grading policy is 
transparent and easy to 
understand.  


3 


Review the clarity of presentation to the student, not the simplicity or complexity 
of a given grading system itself. A relatively complex grading system can still be 
unambiguous and easy to understand. 
 
Example: 


• A list of all activities, tests, etc. that will affect the students’ grade is 
included at the beginning of the course.   
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III.3  Assessment and 


measurement strategies 
provide feedback to 
the student. 


3 


Students learn more effectively if they receive frequent, meaningful, and rapid 
feedback.  This feedback may come from the instructor directly, from assignments 
and assessments that have feedback built into them, or even from other students. 
 
Examples:  


• Instructor participation in a discussion assignment 
• Writing assignments that require submission of a draft for instructor 


comment and suggestions for improvement 
• Self-mastery tests and quizzes that include informative feedback with 


each answer choice 
• Interactive games and simulation that have feedback built in 


 
III.4 The types of 


assessments selected 
and the methods used 
for submitting 
assessments are 
appropriate for the 
distance learning 
environment.  


2 


Assessments make use of the technologies and security typically found in an 
online classroom. 
 
Examples that DO meet the standard: 


• Submission of text or media files by email or ‘drop box’  
• Exams given in a proctored testing center 
• Quizzes with time limitations, printing disabled, and other security 


measures 
• Multiple assessments which enable the instructor to become familiar with 


individual students’ work and which discourage “proxy cheating” 
(someone other than the student completing and submitting work) 


 
Examples that do NOT meet the standard:  


• Required assessments that cannot be submitted online, such as a lab 
practicum in a science course. 


• A course in which the entire set of assessments consists of 5 multiple 
choice tests taken online, with no enforced time limit, the print function 
enabled, and minimal security features in place. 


 
 


III.5 “Self-check” or 
practice types of 
assignments are 
provided for quick 
student feedback. 


1 


Students have ample opportunity to measure their own learning progress.  Look 
for examples of “self-check” quizzes and activities, as well as other types of 
practice opportunities that provide rapid feedback.  These types of assignments 
should be voluntary or allow multiple attempts. 
 
Examples: 


• Practice quizzes 
• Games, simulations, and other interactive exercises 
• Practice written assignments 
• Peer reviews 


 
 
 
 
IV.   RESOURCES AND MATERIALS  
 
General Review Standard:  Instructional materials are sufficiently comprehensive to achieve announced objectives and 


learning outcomes and are prepared by qualified persons competent in their fields. (Materials, 
other than standard textbooks produced by recognized publishers, are prepared by the instructor or distance educators 
skilled in preparing materials for distance learning.) 
 


Specific Review Standards: Points Annotation: What’s the idea? 
IV.1 The instructional 


materials support the 
stated learning 
objectives and have 
sufficient breadth and 
depth for the student to 


3 


Instructions should provide meaningful content in a variety of ways, including the 
textbook, PowerPoint presentations, websites, lecture notes, outlines, and 
multimedia.  
 
Decisions on this standard may be particularly difficult for individual reviewers 
whose expertise is not in the course discipline. Reviewers should consult with the 
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learn the subject.  SME (subject matter expert) and use common sense to determine if the content is 
robust enough to support the course.  
  
Alignment:  This standard is included in Alignment. (Critical course components 
work together to ensure that students achieve the desired learning outcomes.) 
 


IV.2 Instructional materials 
are presented in a 
format appropriate to 
the online 
environment, and are 
easily accessible to and 
usable by the student. 
 
 


 


3 


Students who have the required technical equipment and software can view the 
materials online. 
 
If some of the course resources, including textbooks, videos, CD-ROMs, etc., are 
unavailable within the framework of the course website, determine how students 
would gain access to them and examine their ease of use. 
 
Examples: 


• Textbooks and/or CDs, if used, include titles, authors, publishers, ISBN 
numbers, copyright dates, and information as to where copies can be 
obtained 


A navigation button is devoted to “Resources” and appropriately tied in with 
the overall course design 
• Required software plug-ins are listed, along with instructions for 


obtaining and installing the plug-ins 
 
Examples of some visual format problems:  


• Text size may be too inconsistent for typical View/Text Size setting 
• Large text files are presented without table of contents or unit numbering 
• Multimedia files require plug-ins or codecs students do not have 
• Science lab courses may include learning activities that are not easy to 


format for online learning 
 


IV.3 The purpose of the 
course elements 
(content, instructional 
methods, technologies, 
and course materials) 
is evident.  


2 


Students can easily determine the purpose of all materials, technologies and 
methods used in the course and know which materials are required and which are 
recommended resources. 
 
For example, a course may be richly garnished with external links to Internet 
resources, but it is not clear whether those resources are for background 
information, additional personal enrichment, or required for an assignment. 
 
Examples: 


• Links to external web sites indicate the purpose of the links or are 
completely self-evident. 


• The functions of animated games or exercises are clearly explained or are 
completely self-evident. 


 
IV.4 The instructional 


materials, including 
supporting materials - 
such as manuals, 
videos, CD ROMs, 
and computer software 
– are consistent in 
organization.  


1 


Online courses often use multiple types of instructional materials.  Students can 
easily understand how the materials relate to each other.  The level of detail in 
supporting materials is appropriate for the level of the course. 
 
For example, a course requires students to use the following materials:  a 
textbook divided into chapters, video segments ordered by topics, a website 
organized around specific skills, and a tutorial CD-ROM that has an opening 
menu consisting of “practice quizzes,” “images,” and “audio examples.”  
Reviewers would need to determine if such diversely formatted course materials 
are integrated well enough to be useful to the uninitiated student. 
 
Example: 


• An introductory Gen Ed course does not require materials meant for 
upper level intensive study in a major. 


 
Decisions on this standard may be particularly difficult for individual reviewers 
whose expertise is not in the course discipline. Reviewers should consult with the 
SME (subject matter expert) and use common sense to determine if the materials 
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are appropriate to this course.  
 


IV.5 All resources and 
materials used in the 
online course are 
appropriately cited. 


 
 1 


Materials created by the instructor and those borrowed from other sources are 
distinctly identified. Text, images, graphic materials, tables, videos, audios, 
websites, and other forms of multimedia are appropriately referenced according to 
the institution’s copyright and intellectual property policy.  
 
Courses that use an e-pack or course cartridge may provide a blanket statement 
acknowledging that a significant portion of the course materials came from the 
publisher rather than include individual citations for each instance of publisher 
materials.  
 


 
V. LEARNER INTERACTION  
 
General Review Standard:  The effective design of instructor-student interaction, meaningful student cooperation, and 


student-content interaction is essential to student motivation, intellectual commitment and 
personal development. 


 
Specific Review Standards: Points Annotation: What’s the idea? 
V.1 The learning activities 


promote the 
achievement of stated 
objectives and learning 
outcomes. 


 
 
  
 
 
 


 


3 


Learning activities are various including class discussions, case studies, simulation 
exercise, practice quizzes, tests, etc.  Activities align with and support the learning 
objectives. Most of the objectives can reasonably be achieved by students 
completing the learning activities. 
  
Examples of mismatches between activities and objectives:  


• The objective requires students to be able to deliver a persuasive speech, 
but the activities in the course do not include practice of that skill 


• The objective is “Prepare each budget within a master budget and explain 
their importance in the overall budgeting process.”  The students review 
information about this in their texts, observe budgets worked out by the 
instructor, and produce only one of the several budgets 


 
Alignment:  This standard is included in Alignment. (Critical course components 
work together to ensure that students achieve the desired learning outcomes.) 
 


V.2 Learning activities 
foster instructor-
student, content-
student, and if 
appropriate to this 
course, student-student 
interaction.  


3 


All online courses should include interaction between the instructor and the 
students and between the students and the content. The degree and type of student-
to-student interaction may vary with the discipline and the level of the course.  
 
Examples of learning activities that foster the following types of interaction: 
 


• Instructor – student (consider for ALL courses):  Self-introduction; 
discussion postings and responses; feedback on project assignments; 
evidence of one-to-one e-mail communication, etc. 


 
• Student – content (consider for ALL courses):  Essays, term papers, group 


projects, etc. based on readings, videos, and other course content; self-
assessment exercises; group work products, etc. 


 
• Student – student (if appropriate to this course):  Self-introduction 


exercise; group discussion postings; group projects; peer critiques, etc. 
Refer to the Instructor Worksheet to determine if student-student 
interaction is appropriate for this course. If the Worksheet indicates that 
such interaction is appropriate then consider this in deciding if this 
standard is met. If the Worksheet indicates that such interaction is not 
appropriate, then focus only on instructor-student and student-content 
interaction to decide whether this standard has been met. Where possible, 
include recommendations and comments where student-student 
interaction can be incorporated in this course.  
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V.3 Clear standards are set 
for instructor response 
and availability (turn-
around time for email, 
grade posting, etc.)  


 
3 


Information clearly indicates how quickly the instructor will respond, when 
feedback will be provided, and when the instructor is available to meet.  
 
Information clearly indicates instructor response time for key events and 
interactions, including e-mail turnaround time, time required for grade postings, 
discussion postings, etc.  Standards also include instructor availability, including 
e-mail response time, degree of participation in discussions, and availability via 
other media (phone, in-person) if applicable.   
 
This standard does not prescribe what that response time and availability ought to 
be. 
 
 


V.4 The requirements for 
course interaction are 
clearly articulated.  


2 


A clear statement of requirements should indicate the criteria for interaction.  
       
For example, students required to participate in discussions are told how many 
times each week they must post original comments, how many times they must 
post responses to other’s comments, what the quality of the comments must be, 
how the comments will be evaluated, what grade credit they can expect for various 
levels of performance, and whether the interaction is required or optional. 
 


V.5  The course design 
prompts the instructor 
to be present, active, 
and engaged with the 
students.  
 
 2 


Students know that the instructor is approachable and will regularly interact with 
them. Opportunities for interaction will vary with the discipline of the course.  
 
Examples:   


• An actively used and well organized instructor-facilitated discussion 
board 


• Optional “electronic office hours” provided in the chat room or chat 
sessions on selected topics, archived/edited and posted as a FAQ for other 
students 


• An invitation for the class to email the instructor with individual concerns 
• Current announcements, either in the classroom or via email 


 
 
VI. COURSE TECHNOLOGY  
 
General Review Standard:  To enhance student learning, course technology enriches instruction and fosters student 


interactivity. 
 


Specific Review Standards: Points Annotation: What’s the idea? 
VI.1 The tools and media 


support the learning 
objectives of the 
course and are 
integrated with texts 
and lesson 
assignments. 


 
 


3 


Tools and media used in the course support related learning objectives, and are 
integrated with texts and lesson assignments.  Students know how the tools and 
media support the assignments and how they support the learning objectives.  
Technology is not used simply for the sake of using technology.   
  
For example, a course might require viewing video materials, but it may not be 
clear how the video materials illustrate or support any learning objective. 


 
Alignment:  This standard is included in Alignment. (Critical course components 
work together to ensure that students achieve the desired learning outcomes.) 
 


VI.2 The tools and media 
enhance student 
interactivity and guide 
the student to become 
a more active learner. 


2 


Tools and media used in the course help students actively engage in the learning 
process, rather than passively “absorbing” information.   
 
Examples:   


• Automated ‘self-check’ exercises requiring student response 
• Animations, simulations, and games that require student input 
• Software that tracks student interaction and progress 
• Use of discussion tools with automatic notification or ‘read/unread’ 


tracking feature 
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VI.3 Technologies required 
for this course are 
either provided or 
easily downloadable. 


2 


For this standard, the term “technologies” may cover a range of plug-ins such as 
Acrobat Reader, media players, etc. In addition, courses may require special 
software packages (spreadsheets, math calculators etc.).  Clear instructions tell 
students how to obtain needed plug-ins and software packages.   
 


VI.4 The tools and media 
are compatible with 
existing standards of 
delivery modes. 1 


Course tools, media, and delivery modes meet current standards for widespread 
accessibility. 
 
For example, if most students have access to DVD players or use streaming 
media, use of those delivery modes in an online class meets this standard.  If the 
typical student cannot be expected to have access to a technology at his or her 
out-of-the box home computer off campus, that technology should probably not 
be used in the course. 


VI.5 Instructions on how to 
access resources at a 
distance are sufficient 
and easy to 
understand. 1 


Online students need to know about and be able to obtain access to educational 
resources by remote access.  Information on these resources is readily visible with 
clear instructions on how to access these resources.  
 
Examples: 


• The instructor mails to students a custom CD he has prepared for the 
course 


• An explanation of how to obtain full text journal articles is provided in 
the assignment that requires their use 


 
VI.6 Course technologies 


take advantage of 
existing economies 
and efficiencies of 
delivery. 1 


As innovative technologies appear on the market all the time, online course 
technology should be current. Courses not recently developed may need to be 
updated. (Check the Instructor Worksheet). 
 
Example:  
• Using compressed files to reduce file downloading time 
• Delivering Audio files in a common file type such as Windows Media or 


RealPlayer 
 


 
 
 
VII. LEARNER SUPPORT 
 
General Review Standard: Courses are effectively supported for students through fully accessible modes of delivery, 


resources, and student support. 
 
Specific Review Standards: Points Annotation: What’s the idea? 
VII.1 The course instructions 


articulate or link to a 
clear description of the 
technical support 
offered.  


2 


Technical support for online students differs from institution to institution.  
Technical support includes information about such topics as how to log in, how to 
use the software, and how to upload files.  It does not include help with course 
content, assignments, academic or student support services (see Standards VII.2 
and VII.3 below).   
 
Look for evidence that students have access to technical support services from 
within the course. The purpose is not to review the adequacy of those services on 
an institutional level.   
 
Examples:   
• A clear description of the services, including a link to a technical support 


website 
• An email link to an online learning helpdesk 
• A phone number for an online learning helpdesk 


 
VII.2  Course instructions 


articulate or link to an 
explanation of how the 
institution’s academic 


2 


Academic support for online students, and the scope of what “academic support” 
entails, differs from institution to institution.  For the purposes of review, 
academic support includes access to library resources, readiness assessment, 
testing services, tutoring, a writing center, a math center, supplemental instruction 
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support system can 
assist the student in 
effectively using the 
resources provided.  


programs, and teaching assistants. 
 
Look for evidence that students have access to academic support services from 
within the course.  The purpose is not to review the adequacy of those services on 
an institutional level. 
 
Examples:  


• A clear description of the academic support services and how to access 
them. 


• A link to the academic support website, along with a definition of 
academic support 


 
VII.3 Course instructions 


articulate or link to an 
explanation of how the 
institution’s student 
support services can 
assist the student in 
effectively using the 
resources provided.  1 


Student support services for online students, and the scope of what such support 
entails, differs from institution to institution.  For the purposes of this review, 
student support services include advising, registration, financial aid, student life, 
counseling, etc.  
 
Look for evidence that students have access to student support services from 
within the course. The purpose is not to review the adequacy of those services on 
an institutional level.  
 
Examples:  


• A clear description of student support services and how to access them 
• A link to the student support website, along with a definition of student 


support services 
 


VII.4  Course instructions 
articulate or link to 
tutorials and resources 
that answer basic 
questions related to 
research, writing, 
technology etc.  


1 


Online students’ access to tutorials and help files related to writing, technology, 
research, etc. differs from institution to institution.   
 
This item does NOT refer to: 


• Students getting help from another person 
• Tutorials and resources specifically related to course content 


 
Look for evidence that students taking the course DO have access to those support 
services from within the course, for example, a clear description of the tutorials 
available and how to get them.   


 
 
 
VIII. ACCESSIBILITY 
 
General Review Standard:  The course is accessible to all students. 


 
Specific Review Standards: Points Annotation: What’s the idea? 
VIII.1 The course 


acknowledges the 
importance of ADA 
requirements.  
 
 


3 


All online courses should direct students to the institution’s Americans with 
Disabilities Act (ADA) services on their campus. There should be a statement in 
the course that tells students how to gain access to ADA services at their 
institution. 
 
To meet this standard a course must have both a statement that tells students how 
to gain access to an institution’s ADA services AND be on an approved Course 
Management System (Blackboard, WebCT, or WebTycho) or documentation 
provided by the CMS that it is ADA compliant. 
 
Encourage faculty to consult the office on their campus that provides disability 
services for the wording of an ADA Statement appropriate to their institution.  
 


VIII.2 Web pages provide 
equivalent 
alternatives to 
auditory and visual 


1 


Alternative means of access to course information are provided for the vision or 
hearing impaired student, such as, equivalent textual representations of images, 
audio, animations, and video in the course website.  Presenting information in text 
format is generally acceptable because screen reader software (used by the vision 
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content. 
 


impaired) can read text.   
 
Examples:   


• Audio lecture has a text transcript available 
• Video clip, image, or animation is accompanied by text transcript 


 
VIII.3 Web pages have 


links that are self-
describing and 
meaningful. 


 


1 


Instructors provide links to Internet content that includes useful descriptions of 
what students will find at those sites.  These descriptions enable the vision 
impaired student to use screen reader software to understand links. 
 
 
 
Examples: 


• All file names and web hyperlinks have meaningful names.  For 
instance, the link to take a quiz should say “Take Quiz 1”, not “click 
here” 


• Icons used as links should also have HTML tags or an accompanying 
text link 


 
VIII.4 The course 


demonstrates 
sensitivity to 
readability issues. 


 
 1 


The course employs appropriate font, color, and spacing to facilitate readability 
and minimize distractions for the student. 
 
Examples: 


• Formatting such as bold or italics in addition to color coding text 
• Web page provided in an alternate, non-color-coded format 
• Formatting and color coding serve instructional purposes. For example, 


format and color are used purposefully to communicate key points, 
group like items and emphasize relevant relationships, etc. 


 
 


 
 Meets Expectations if:  


Answered ‘Yes’ to all 3-point Essential Standards: I.1, I.2, II.1, II.2, 
III.1, III.2, III.3, IV.1, IV.2, V.1, V.2, V.3, VI.1, VIII.1 


AND 
68 points or more 
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